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Literacy is a process by which one expands ene’s knowl-
edge of reading and WTiting in order to develop ope’s
thinking and learning for the purpose of understanding
aneself and the world, This process s fundamental to
achieving competence in every cducational subject. Since
fiteracy is 3 necessary foundation for educational achicve-
ment and it has not always heen Iegal for black people to
be literate in the Americas, an understanding of historical
approaches to Hteracy education for black children can
etucidate larger relationships between individuals, comn-
munities, and the world. In an effart 1o ¢iisure chifdren's
suceess and ability 1o be sclf-deternyined in « laxgcly hrer-
ale socicty, approaches w literacy education have included
muititingual, muiticultural, and muliimedis FOSOUTCes.

The institution of stavery and subsequent racializa-
tion that situated Africany in America in isolated speech
commumtics contributed to the development of what is
now termed African Avmerican English (AAL)., Many
scholars have noted the offecrs of slavery on Hteracy educas
lon; they have also noted the effects (hat isolation had on
language acquisilion and development {Baugh, 1999
Morgan, 2002; Rickford and Ricklord, 2600 Smitherman,
2000} Just as efforts were ade (o categorize enslaved AF
Hicans as inferior to European scitiers, similar campaigns
were also made to stigmatize the language of African
Americans, The outcome of these subjugation strategies
contributes to negative kinguage attinades concerniig AAR
today. Negative language attitades can be 2 bacgier to liter-
ACY cducation becayse literacy draws pon the lnguistic
and cultaral knowledpe of lanpuage learners as they create
and interpret teXts, In rosponse, various rescarchers have
emparically couvntered trends 1o designate AAE (and the
related inferences regarding the cogritive abilities of Afr-
€an Auncricans) as differcnt and somehow deficient com-
Pared to a European-centered norm, Moreover, cducators

have combated such cducational pracices by incorporate

ing cultarally and linguistically relevant curricuda,

Enslaved Africans neveloped strategies to acquire and
maiital) Kteracy Despite legislation forbidding literacy,

Toidl? 856 4535

LITERACY EDUCATION

some enstaved Africans were nevertheless literate in vari-
ous languages, such as Arabic, English, French, Spanish,
and Portuguese. After Ermancipation and. the passing of
amendments that secured citizenship rights, examples of
litetacy educalion in schools began to emnerge. Efforts such
as the use of spirituals and other cultural marerials to facil-
itate mudtiple literacies of black youth are cvidene
thwughout the ers of segregation (Yasip, 1999}, As inte-

gration policies began to be enforced, the numnber of black
-schooiteachers declined, as did tinguistically and culturally

refevant litcracy education. 1 uring the 1970s, with civil

rights legislation and the advent of the Black Power moven -

fnent, there were increased offorts to include alicnated Af-
rican~-American learners from tanguage study. Civil rights
tegislation, Titde VI in particular, profected grudents
against discrimination and: also served ag the basis for
Cases (c.g., Lau v. Nichols) that protected the rights of
other langeage minorities in the United Spa tes. Ensaring
cquitable education for African-American children did
not end with legal and policy changes. The Black Power
movernent revolutionized societad values and perspectives
regarding African culture, language, and history. Such at-
titude shifts were reflected in curricala that were intended
Lo support African-Amcrican youth, Theorics of how o
best make curricyla culturally and linguistically relevant
flourished,

SESD Approacues 1o LiTeracy

Une of the miost noted programmatic changes in literacy
cducation resulted in yeaders for Standard English as a
Second Dialect (SESD). These programs approached the
ifreracy of African-American children much like English
as 4 Second Language {£5]) programs appreach nonna-
live English speakers: They introduced standard English
(SE} grammatical structures while atterpling to respect
students’ home di:dectsfianguagcs. SESD programs wege
faunched in urban areas around the United States, such
As Las Angeles, Chicago, Wash ington, D.C,, and Detroiy,
as well as in rural aregs where large aumbers of African-
Araerican children were schooled (¢.8., north and central
Florida}. Simifar programs were initiated in urban areas
throughout the Caribbean as well, According 10 Marcy-
Lena Morgan, in Chicago and Florida, for ¢xample, the
curriculum of SESD programs included (1) culturally rele.
vant material such as “dialect stories and folk tales , . |
(b} grammuatical exercises that reviewrd AAE exclustvely,
{2} grarmatical exercises thar tested General English (GE)
exclusively, and (d) contrastive exercises that included

both forms” {(Morgan. 2002, p. 141), Morgan criticizes

SESD programs for not adequately informing students”
parents about the functions of dialect readers and how
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they are used to teach standard lireracy. Such priming was
hecessary given the nation's history of stiginatizing Afri-
can-American langunge varieties. This fack of collabora-
tion with commiunity constituents eveniually lod to the
decline of the SESD, although numerows studies areseed
1o their success. Morgan observes that “these readers were
an mnovation thar actually contradicted everything that
the cornmunity—and most Amcricans~—expected 1o hap-
pen in a cassroom, No one had been socialized around
dialect readers und with the notion thar 3 quality educa-
tion included them—especially when ntegrated educa-
tonal institutions had worked so haed to exclude black
children audturally” (2002, D 1410,

Despite inirizl comimunity rejection, prograts that
arc philosophically similar to the $ESD programs
cmerged. The unified school districts of Ann Arbor, Los
Angeles, and Oakland are noted for im plementing such
literacy programs (c.g. the Language Development Pro.
gram for African American. Students in Los Angeles).
Though  thess programs  received nepative and il
informed media caverage, they were praised by many pre-
fessionals for being tinguistically sound, and these pro-
HYAMS arc cunsidered a legal right by varions organizations
vanging from the National Council of Teachers of English
(NCTE) and the Linguistic Socicty of America (LSA) 1o
the United Nations Educationdd, Scientific, and Cultural
Organization (UNESCO). The social apredr that followed
the Oukland Resotution, which s popularly referred to as
the “Ebonics debate,” is fnstructive for understanding pee-
vasive stereotypes agd projudice regarding the linguages
aud cultures of African Americans. It {s also indicative of
how nepative language attitudes can continue to affect Ht-
Cracy strategies vig the © niseducation” of the IIasses
through the media. Experts have responded by educating
both the public and policymiakers about the utility of AAR
tor literacy education. '

Marcylicna Margan (2002) and Jobn Rickford (2000)
outhine these histaries in deta) by explaining—case by
case~—how knowledge af AAT can positively and crapiri-
cally increase the Titeracies of black children. However, be-
cause litcracy involves knowledge of culture and language,

multiingual, AAB-informed cducational programs are nat

the only ones designed to facilitare literacy among black
childrea. Recenyly, literacy efforts that include multicul
tural education, crirjeal pedagogy, and even popular cal-
tiral approaches that uve hip-hop have emerged,

MULTICULYURAL Envearion

Multicultural education is a process of school reform thar
ensures equitable education for all students by cmbracing
diversity and affirming pluralism in pedagogical practice.
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Suinie scholars posit that crizical pedagogy is an undedlying

philosaphy of multicultuwral education, bue various schol-
ars define the con cept differently (Bank asnd Ran ks, . 48).
Most agree that the goal of mudticultural education is so.

cial change, James Banks and Cherry McGee Banks (2004,

p. 20) describe the five dimensions of m ulticultural edica.
tion as content integration, knowledge construction, prej-
udice reduction, equity pedagogy, and cmpowening schog]
culture and social strucrure. |

CrITICAtL PRDAGOGY

Critical pedagogy was introduced by Paulo Frcire and
Donaldoe Macedo {1987} in their serminal work regarding
literacy as empowerment for oppressed peoples. Henry
Giroux devefoped the cottcept of Critical pedagogy into
field of literacy research thar has important implications
wncéming the education of black children. Giroyy Writes
that “pedagogy in the critical sensc dluminares the rela
uonship among kaowladge, duthority and power. . . | (I
15} about the Knowledye and practices that teachers, cul-
tural workers, und students might engage in together” ( p.

30}, This perspective corresponds to the goaks of fiteracy

education explained above. Teachin g chidren to use read.
ing and wriling in an effort to expand how they make
szas¢ of their worlds entails criticism {assessing the
strengths and weaknesses) of current knowledge produc-
tron, authority, and power refations,

If Giroux is correct, then perhaps the fulure of literacy
education lies in Slrategies that encompass aspecty of
youth culture, such as popular culture and hip-hop in par-

ricular, in order to further make literacy education appeal-

g and relevant to yourhs' Jived experences. Indecd,
teachers can design curriculy ulilizang hip-hop to facifitate
youth-centered discussions aboat literacy (Morgan, 200];
Smitherman, 2000; Yasin, 1999). Educational scholars
have noted this utlity as they have researched reachers
who guide students through identification of specific liter-
ary terms and grammatical concepts by studying hip-hop
lynics as texts or as bases for lessons on interlextuality (e.g.,

Ladson-Billings, pp. 82-84; Mahiri, pp, 111-117: Yisio,

PP. 213-217). The educators featured in these studies
oiten use hip-hop as an exercise in “translatio n” and as a
supplement 1o nsing AAE-informed lleracy approaches in
the classroom. Thercfore, thase contemporary strategics
conibine and build upon the approaches to literacy educa-
tion highlighted above in the SESD programs, multeol-
tural education and critica) pedagogy.

Given the myriad approachos to literacy education for

black children, one might hope that their implementation
will eventually erase negative language attitudes that im-
pede educarional aclievement and COMMuRIty success.
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Just as the enslaved Africans innovated m their efforts Lo
cnsure lteracy—even when it was ilfegal—cducators and
sther experts concerned with the Literacy of black children
will probahly continue to innovate as they strive to irn-
prove community conditions and bridge educational
achievement disparities.

See also Educarion in the United Sraves; English, African-
Armearican
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THis entry consisss of two distinet articles. The first by David
Lionel Smith provides an overview of Literary Criticisny in
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Cover of the Messenger, Novermber, 1923, Duri ng 3L early years the
editorial policy of the Mc&sccsg::f was orie of militany socialisin, bur
by 1923 the Jowrnol swes taking a pore Favorable view of the
accomplishnents of the black  middlle class. mMaNUsCRIPTS,
ARCHIVES AND Rake BOAQKE Divistop, SCHOMRUUG

CENTER vOR RESBARCH IN BLACK CULTUHKE, THE NEW YORK

PUEL[C LIRRARY, ASTOR, LENDX ANIY TILDEN

FOOUNDATIONS.

an African-American comtext frer its beginning 1o the nrid-
1990s. The secand article by Shel iy Lversley offers an updare
on changes iu the field in the late-twentieth and carfy-
IWERLY-first cetituvies.

LITERARY CRITICISNM
David Lionel Smijehy

SCHOLARSHIP IN THe TwanNTY-FirsT CEnTuny
Shelly £ versiey

OVERVIEW

It his Notes on the Srate of Virginia, Thomas Jefferson, to

illustrate his assertions of Negro inferioriry, remarked,
“Religion indeed has produced a Phyilis Whately {sic; vef.
crence is 1o Phillis Wheatley], but it could not produce 2
poct, The compesitions published under her pame ar:
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